





































































































IV. | As the Child’s Life Widens

SO FAR we have been discussing the child’s
life before he goes to school with only oceca-
sional glimpses at later years. Yet after
school has begun, there are twice as many
years before the end of high school, and for
many young Americans 2 or 4 or 6 years of
technical training or of college and university
while the student still lives at home at least
part of the time. A creative life does not stop
with the end of early childhood, nor do the
things a parent can do for a child stop when
the child enters school.

But only in early childhood are the
parents a principal influence in the child’s
life. And even then the outer world begins
to enter the home, first with radio and then
with TV. Parents can select for the child
but they can only select from what is there,
that day, on the channels that have programs.
This is one reason why books and records are
better than TV or radio, for they give the
parents a wider choice in what the child will
look at or hear. But whether they make up
the stories themselves, bring the books home
from the chainstore or the bookstore or the
library, or decide which TV programs the
child is to watch, the parents are in charge of
the little child's world. When grandparents
live nearby, they, too, may contribute a great
deal. And as the family grows, older broth-
ers and sisters form part of the small child's
world, but usually they have been brought up
by the same parents.

When children enter school, parents
lose the freedom to shape their imaginations,
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to feed their bodies and minds and spirits on
the best fare they themselves know. The kind
of school they attend, who the teacher is, what
the other children have been reading and
watching and talking about—all these things
come from outside the home. Parents may
try in various ways to control these new in-
fluences on their children. They may move
to a neighborhood where there is a better
school or where they think the other children
will come from congenial homes in which their
questions will have been answered in similar
ways. But even for the parents who are free
to move, to find a neighborhood and a school
closer to their own hearts, part of the respon-
sibility for their children has passed outside
the home. Their children will often care
more about what the other children do and
about what the teacher thinks than about
what their parents want them to do. This
move outside the home is a normal and neces-
sary one for the child. Part of the parents’
task is to let the child go, realizing that others
must now continue the task. The neighbor-
hood, the school, their playmates now also
provide children with the experience of what
games are, what is the ditference between pre-
tend and real, how to think about boys and
girls and grownups, good and bad, the future
and the past.

Parents of a little child can arrange the
setting so that the child finds the situations
within which he can discover and learn and
experiment. But now, for older children, the
whole neighborhood becomes the setting.
Every orchard, every pond on which ice forms
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in winter, every playground and backyard,
the library and the museum, rumpus rooms
and attics on rainy days, the candy store and
the skating rink, the local movie houses, bi-
cycle paths, swimming pools and basketball
courts, baseball diamonds and streets where
ball is played—all these now replace the home
environment. When the small child ventured
away from the home environment, he went
with a trusted adult. School-age children
begin to move in groups. Adults still are
needed but at a greater distance, and the chil-
dren need more space in which to roam, space
for the boys to play ball and for the girls to
sit, at first still playing dolls, or to jump rope
or play hopscotch, for boys or girls to play
jacks and mumblety peg. The tremendous in-
terest that grade school children take in one
another, in measuring skills and preserving
the boundaries between one age group and

another, often means that there is less empha-
sis on imaginative activities and more on
physiecal activities, on games, on gathering to-
gether even without an aim. What the chil-
dren do—whether they give plays to raise
money for a cancer drive, “publish” a news-
paper, or inaugurate ways of making money
for the Cub Scouts or the Brownies—will de-
pend partly on the resources of the neighbor-
hood—whether someone has a typewriter on
which to type the newspaper, whether a
mother will welcome six girls into her kitchen
to make cookies—and partly on accidents of
leadership among the children themselves.
What they do will depend also on the kinds of
activities that are organized around the school,
the library, the playground.

Almost all parents will disapprove of
some things in the world into which their
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children are moving; these may be streets
which are dangerous to cross, groups of ado-
lescents of whose activities they are critical,
favorite haunts where the atmosphere seems
unwholesome, a movie where the films shown
on Saturday mornings are not the ones they
want their children to see. Some of these
things can be changed. Tarents can work for
more playgrounds, or take groups of children
to the country, or lead a Scout group. But
part of the outside world will be beyond pa-
rental control, and parents have the new task
of interpreting to children what goes on out-
side. TV programs are part of this outside
world.  Watching the vielence on TV by
himself may deform the ¢hild’s imagination:
seeing the same programs with older people
who can explain what is real and what is
fiction, children may take delight in cowboy
films and space opera and still be protected
against the eflect= of erimes that look too muuch
like real life for comfort.

Therve will be long periods, too. when
what the ¢hild brings home seems very out of
touch with what the Tlittle child learned.
Sometimes it will be much more interesting.
The mother who had a poor schooling may
delight in the songs the child brines home
from school. The father may enjoy his son's
beginning interest in scientific experiments
that already go far bevond his own knowl-
edge. DBut often it will be shocking, as chil-
dren from other kinds of homes challenge
some dearly loved article of religious faith or
teach the child words that are considered in-
appropriate or bad.  When these things hap-
pen, every family has a tendency to draw into
itself.  Less educated parents may react
agamst the child’s studying things they them-
selves do not know about.  Striet parents may
react against what seems to them moral and
religious laxity.  Or parents mayv think that
their own manners, wherever they learned
them, are the best in the world.

In a neighborhood in which there are
people of ditferent backgrounds, people who
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differ in skin color and in religious faith, the
attempt to keep children what they were and
to protect them from what they are becoming
may take the form of hostility to one or an-
other of the various groups. In attempting
to keep a child clean who now never washes
his face, to keep a child “talking right” who
now uses all sorts of strange phrases, to keep
a child truthful who now brings home one tall
tale after another, parents may use what seems
to be a very simple device to control and pro-
tect their child from contamination. Taking
sonte other group as an example, they urge
their child not to behave like those X's or
Y's or Z's, who ave “divty™ or “vulgar” or
“stuck up” or “bad.”

The method often seems to work. If a
child’s parents say that the X's or Y's or Z's
are something they reject—even more if the
parents of all his own playmates reject them—
then the child who is being scolded will not
want to be like them. Sometimes quite mirac-
nlous results are obtained. Faces are washed
or words disappear from the children’s vocab-
ulary because none of them want to talk “like
an X.7" But an irreparable harm has been
done to the children. They will lhave lost
their ability to belong to the whole hinman
race. Kach of them will have lost his full
individnal dignity as a human being.  They
will have learned to associate all the peaple
who can be described as being X with some-
thing undesirable or low or evil. Never
again will any one of them be able to look
some fellow man in the eye without, at best,
embarrassment and, at worst, fear and hatred.
Each child will also have learned something
else—that any group of people may be loved
or hated. respected or despised, not as indi-
viduals but merely because of the color of their
skin or the wayv they worship their God. And
all of them will have learned that they them-
selves are just members of a group valuable
not as individuals, each a full person in his
and her own right, but merely collectively
because of their sex, their accent, their man-
ners, the size or the location of their homes.
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If our children are to grow up with a
sense of their own dignity, they must learn to
think of all other people as individuals with
dignity, not simply as members of groups who
have in common certain physical characteris-
tics like color or kind of hair, or the same
religious customs or ways of speaking or
dressing, who live in the same kinds of houses,
drive the same kinds of cars.

This sense that each person is an indi-
vidual begins at home as children learn, from
the way in which they are treated, not that
being a boy or a girl but that being Jimmy or
Susan is the most important thing. It con-
tinues when children go outside of their own
home and begin to compare the ways of their
own family with the ways of other families, if
parents can then explain, “Our family does
things this way, other families do things dif-
ferently,” or “Some parents are more partie-
ular than others about what their children
do,” or “Other people enjoy food which vou
think smells too strong.” Parents who can
feel and explain in this way not only are in-
creasing the children’s fitness for living in a
democracy but also are giving them a new
freedom. For if families can be different, it
different families can live differently, eat dif-
ferently, feel differently, then children, too,
can be different and need not be completely
bound to the food and the feelings of their
own family. Instead they can be free to
explore.

This is something which worries many
parents. They mneed to realize that in any
case children will explore, will go off with
friends of their own age, try out other chil-
dren’s ideas, follow the lead of the gang. The
question that matters is not: Will they go
away a little from home? They will. The
important question is: How will they go!?
Will they go with a firm sense of a home base
to which they can return? Or with a sense
of guilt and anger, often to end up in secret
mischief? In today’s crowded living condi-
tions, with so many things that can easily be
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damaged, mischief turns very quickly into
acts that are classified as juvenile delinquency.

One way parents can influence what
happens during this elementary period of
childhood is to keep wide open the doors be-
tween the child’s life at home, in the neigh-
borhood, and on the street, and at school.
This means knowing the children your chil-
dren play with. It means having a chance to
guard against real dangers and to set up play
situations according to vour preferences for
your children. Treated as an outside and
alien group, their companions will take them
away from you or else frighten them back to
vour arms where they no longer belong.  But
children will drift happily enough into the
home where children are welcomed with a
smile, a cookie, and permission to play. This
means, of course, sharing with other children
the things vou have built up for your own
children. The scissors and paste, the clay,
the records, the sandpile and the swing, the
backyard swimming pool will now belong to
more children as they will come to share the
world you have worked out for yvour children.
This is what one kind of parents can do, par-
ents who have time and space and who enjoy
children. Keeping the doors open is one way
also of looking ahead to adolescence. when
voung people are shyer about bringing home
their friends. But if their friends have al-
ways been welcome, they may continue to take
this kind of hospitality for granted.

But many parents do not have the timne
or the space or the patience to make their
homes or apartments or garages into play
centers for children. Their children will go
to other people’s houses or they will play in
the street if there is nowhere else to go. They
will read the books which other children read:
if the books are smutty, they will secretly
enjoy them. They may get into gangs who
start with mischief and end with stealing and
a court record. Under these circumstances,
what can parents do who cannot make their
own homes places for safe play and steady
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growth? The most common American an-
swer has been to move. The second most
common answer has been to try to keep out or
push out other groups or individuals who
seem less fortunate or less desirable. Neither
method has worked out very well. We are
coming to realize that, in the end, running
away from social conditions instead of trying
to alter them has spread juvenile delinquency
over the whole country. Today, unless the
citizens of a neighborhood are willing to take
some common responsibility for their chil-
dren—for the streets they walk on and the
buses they ride on, for the places where they
play, for the books theyv read and the movies
they see, for their attitudes toward the police
and the way the police treat them, for the
school they go to and the children’s behavior
toward the school—no child, however well
brought up, will be safe in that neighborhood.
A creative life for a child of 6 or 8 or 10, a life
which leads to freedom and dignity, means
making a neighborhood in which such a life
is possible. This can no longer be accom-
plished by single families. Even the 6-year-
old girl belongs to a wider world than home.

Indeed, the greatest individual creativ-
ity of late childhood lies in the discovery of
the wider world: what it looks like, feels like,
what one can do in it and with it. When
adolescence comes, boys and girls will again
be preoccupied with questions about themselves
and their own bodies, about who they are and
what they will become. But during the years
of childhood, they are free—as they were not
as little children and as they will no longer
be as adolescents—to explore in every direc-
tion, to wonder, to ask questions, to try things
out, to experiment with skills and strength.
And children will do things on their own if
adults establish safe pathways for them,
which end in a park or a wood, a museum, a
fair, a hill to climb, a cave to explore. The
children will establish their own groups. The
boys will decide which girls are enough like
boys to go along with them. The girls who
wish to remain close to home and domesticity
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will set their own limits, already turning their
eyes toward older boys, trying to be more
grown up than they are. Given enough to
think about and do, both boys and girls will
be content to prolong this precious period
when their curiosity is so fresh, their minds
are so clear and untroubled.

Children of this age need time to be
alone and places where they will be undis-
turbed and can do things by themselves- -read
or make things or perhaps begin diary keep-
ing—and where they can simply lie flat and
do nothing. Children need time to grow.
Growing pains are real and a hint to child
and parent that the child needs rest. If chil-
dren are allowed to have time just to sit in the
backyard or lie staring at the ceiling, then
later, when the overwhelming periods of “lazi-
ness” of adolescence come, everyone in the
family will be used to Jimmy's preference for
a particular corner and Jimmy, used to sitting
there, may be able to estimate how far his long
legs are now stretching into the middle of the
roon.

Before adolescence begins, parents need
to help children to establish the conditions
within which they will later be able to move
away out into the world and on into the future.
The steps can be set up carefully during child-
hood: “Yes, you can take your lunches and
bicycle out to the ball park if you go with
Billy"—for Billy has already made the trip
and knows the way. “Yes, if you and Ruth
go together, you may go to the movies.” Then
when the adolescent wants to do things, the
pattern will be established of going with some-
one who has gone there before, of sharing an
experience with one or two friends, of being
trusted to be sensible and not get into trouble;
and eventually adolescents will trust them-
selves to go across the continent, or go to Eu-
rope, or take a job far away from home. The
limits of trust, and so the limits of self-con-
fidence, are still dependent on home. Schools
may strictly supervise school time; but there
are still weekends and holidays when children




are free and must learn how to enjoy their
freedom. Step by step, they learn how to
move further from their home base, finding
the way, taking companions who know, look-
ing up their destination on a map, packing
their own rucksacks, learning to eat when
they are hungry, learning not to get overtired,
learning how to be resourceful, how to avoid
emergencies and how to meet them when they
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occur. These are the essential lessons of late
childhood, while children are exploring in
space and before they venture into a future
which will be more theirs than owrs, o that
the parent can say:

You must be free to take a path
Whose end I have no need to know.
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IN LATER CHILDHOOD, although chil-
dren do venture away, they still are tied to
their home and are completely dependent on
the support and trust they find at home even
in their attempts to defy it. But a new crisis
occurs as the adolescent asks for—or rejects—
the help of the home in leaving it. As anin-
dividual and as a member of a clique or group
much wider than the neighborhood group of
children, the adolescent will question every
value and every taste learned in childhood.
An early childhood learning that was full and
rich will be revivified as the adolescent
struggles with the problems of good and evil,
life and work, with the question of what to be
and who to be. And the adolescent will again
live through many of the experiences of early
childhood, wondering and questioning and
attempting to make something out of the new
spurt of growth and the changes going on
inside the body. Much of the clear-eyed as-
surance of the active, confident child will seem
to be disappearing. The interest in the out-
side world—in things and in how things
work—which was a major interest in late
childhood may now be used as a screen which
the young adolescent sets between himself and
his developing impulses, between himself and
his companions.

Once more the process of growth sup-
plies a sense of creation. The skinny little
boy and girl are becoming a man and a
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With Adolescence the World
Grows Even Wider

woman, capable not only of becoming adults
but adults who can produce their kind and
who can do all the things adults have done
throughout time and new things as well—
traveling the seas, exploring space, building
bridges and roads and houses, sailing boats,
planting gardens, getting jobs, writing books.
The sense of a maturing body and a maturing
mind and the sense of the openness of the
future give a special quality to adolescence.
The boy and the girl try to hold on to the
past, to the memory of the sureness of their
arms and legs last year, when they were ex-
ploring, venturing further out into a world
that was, a solid, real world. But the ado-
lescent’s world is not yet solid and real. In
fact, the world may change its shape alto-
gether because of one adolescent’s choice—the
decision to become an engineer, a nurse, a
pilot, a sheep farmer in Australia, to go to
Alaska, to study Sanskrit, to become a fire-
man, to go to the moon. Each choice is fate-
ful both for the adolescent and for the world.
“How do you know who I am,” a 15-year-old
girl asked her mother, who was sneering at
her daydreams. “How do you know what 1
might be? For all you know, I might some-
day be a great actress!”™ The choice of be-
coming a fireman may involve saving the lives
of crucial people; the choice of becoming a
pilot may mean piloting zhe plane on whose
fate the fate of nations hangs. Nothing is as
yet decided, and the whole process of decision
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is momentous. Asked what he was thinking
about, a 12-year-old boy, already as tall as a
man, replied dreamily, “I think of the past
and all the things I've done and all the things
I could do, who I'm going to marry and where
I'm going to live.” In each such reverie, a
whole world is created, a whole series of pos-
sible worlds come into being. The sheep farm
will be a very different sheep farm if Jim
decides to be a sheep farmer. The whole fu-
ture of Alaska may depend on his presence if
Pete is elected governor. Huundreds of
mothers and babies will come safely through
life if Susan decides to be a nurse. The secret
of a space drive will be solved if Bill becomes
an engineer.

As the little child needed materials to
make a world, sand and clay and sticks and
stones, the adolescent needs new kinds of ma-
terials to fill in all the gaps in these possible
worlds, among which he or she must choose.
When a boy thinks about going somewhere—
west or north or to help develop Antarctica—
he needs to know what life is like there, what
it looks like, who went there before him, what
the chances are for him to show his skill and
endurance under stress, what in the nature of
heroism in the past can provide him with a
model for his heroism in the future. YWhen
a girl dreams of becoming a nurse or a case-
worker, she needs to know what a hospital is
like, what it means to climb five flights of
stairs in a slum tenement, why Florence Night-
ingale has become a symbol of the nurse who
knows no distinctions among those who need
her care, why Jane Addams was called “the
angel of the city streets.” A boy who is
dreaming of climbing a mountain whose
heights have never yet been scaled needs books
and films and personal contact with mountain
climbers who understand what it was like to
climb Mount Everest or Mount McKinley or
the Aconcagua.

Adolescents also need ditferent kinds
of experience to open their eyes to possibilities
which do not lie directly before them. They
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need to discover how very wide the range of
choice really is. Country-bred boys and girls
need to visit cities; city-bred, they need to see
the country and the wilderness. From inland
they should go to the sea: from the narrow
coastlines into the heart of the country. They
should cross the boundaries of familiar social
and econoniic groups, meet voung people who
are richer and poorer, more traveled and less
traveled than they are, meet many different
kinds of people, try their hands, however
briefly, at many different kinds of things.
Before they make their choices, they should
be confronted with enough of the choices they
could make to keep their decisions from hard-
ening too soon or too narrowly.

A boy’s daydream of being the first
man to land on the moon may contain within
it his ambition to become an Army pilot or a
member of the ground crew on whom the
safety of a plane depends. An adolescent
dream of becoming a great musician may later
shape a decision to work in a record shop or
become a sound technician in a recording
studio. Girls who dream of caring for a hun-
dred needy children will be using these dreams
in caring for their own children. The quieter
and soberer decision will nevertheless be a
different deecision 1f it is made with some sense
of all that could be, might be done mn the
world. But without this wider framework
within which many ditferent solutions may be
found, much of the creative energy of adoles-
cence may be wasted.

For some young people, however, it is
not the lack of a wider framework that cramps
their ambitions and dims their hopes, but
rather the sense that there is too great a gap
between what they could be—in their own, or
their parents’ or their teachers’ dreams—and
what they now are. The desire to be an archi-
tect may be blocked by an inability to read
well or to speak grammatically, the desire to
be a physicist by poor training in mathematics,
the desire the navigate a ship by ignorance of
the sea and the kind of knowledge that would
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be required. All over the country, there are
young people who need help in finding some
next steps, smaller and more possible than the
leap ahead they see as hopeless and yet neces-
sary. What they need is some idea of next
steps which will start them off from where
they are now and lead them toward an attain-
able goal-—which can then be revised as they
approach success. These adolescents are
found in very underprivileged parts of big

not. only with the possibility of having the
sort of life their immediate background en-
courages or discourages, but also an entirely
different one?

In many other kinds of societies, ado-
lescents do not have freedom to become some-
thing else. In some societies, the son of a
farmer must farm and the son of a fisherman
must fish, and one’s religion and occupation

cities, in small out-of-the-way communities;
as children, some of them apparently were
given everything by parents, who smothered
them in their own ambitions. Usually their
own parents cannot help them. These are the
young people to watch for among one's chil-
dren’s friends, in the small village near a
summer resort, among the children on the next
block, and, particularly if one is a teacher,
among the young people one teaches. How
are they to gain the freedom to come to arips
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and the kind of girl a boy ean marry and the
kind of boy a girl can marry are all deter-
mined by who one’s parents or foster parents
are. In societies like these, where everything
is settled for adolescents, the great spurt of
growth, the change into a mature body eap-
able again of the intense feeling of a young
child, does not provide any such creative ex-
perience. Boys and girls mature, court each
other, marry, settle down to the oceupations
of their parents, and follow their parents’
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ways. But in the United States and in any
modern society—which is now beginning to
mnclude all the world—things are changing so
fast that it takes longer to grow up and one
grows up to a different world from the world
of one’s parents. It is a world of new possi-
bilities, possibilities which one’s own parents
never knew, which no one’s parents ever knew.

Adolescence began to be a time of
struggle and excitement as soon as choice
Tame into a civilization—even the choice not
to be a king or not to be an artist although
one was born into the right family. With the
opening of new possibilities—when the same
individual can become a college president or
a mechanic, a chicken farmer or a stockbroker,
a poet or a policeman—the changes in the
body and the changes in the future come to-
gether for every adolescent whose eyes are
open to the future.

This sense of possibility takes different
forms in boys and in girls. Girls have an
overriding desire to marry and have children,
a sense of the self as wife and mother which
is often so strong that a sense of the self as an
individual is lost. High civilizations have
protected girls during this period in order to
give them a chance to grow a little older and
to get used to the impulses which seem so new
to them, to get used to their new personality.
Otherwise the upsurge of a sense of being a
grown woman may sway a girl toward a mar-
riage which will not work. For most girls,
marriage before they have had a chance to try
out their minds and their skills, before they
have discovered what kinds of individuals
they could be, means that they never will dis-
cover what they could have become. Twenty
years later, their children grown, without
education or background, their lives often
seem empty, shorn of dignity, and without
freedom.

For boys, almost always later than for
girls, adolescence is also a period which can
be short-circuited in too circumscribed an en-

vironment. And it is necessary to recognize
in how many different ways different adoles-
cents may use their new energy, their sense of
new powers and new strengths. In some
young people, this creative outburst is taken
out in simple acts of speed and power, in own-
ing a car and driving it fast. In others it
takes the form of falling in love, and the
chosen girl or boy is endowed with all the
excitement of finding out about love. In some
it may take the form of deep friendship or
hero worship for someone of one's own sex.
The sense of intensity may lead to religious
excitement, to dedication, to political ideal-
ism. It may lead to the discovery of special
aptitudes for science or the arts or politics.
But whatever form it takes, adolescents need
time to absorb the new dreams and new direc-
tions, time to sort out the real from the un-
real, time to measure ability against ambition
without too much heartbreak, time to become
part of the future and to make the future part
of themselves.

The casualties of our society are the
young people for whom this opening up of
possibilities does not happen, who are not
given, do not take the needed time. These are
the young people who plunge into some form
of substitute adulthood—race hotrods, dress
like artists rather than working at becoming
artists, marry and become parents without
growing up. They are the adolescents who
drift into gang life and choose easy power
rather than the discipline of a political or
business career, who prefer easy money and
buying power to the more arduous work of
studying or learning a skill. We have ex-
posed them too much and protected them too
little.  We have taught them to want what
they cannot have or have failed to teach them
what they could have become. It is here that
the earlier failures in the home, in the school,
in the neighborhood, and in the community
show up.

But each adolescent whose home has
provided him with some of the things he now
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needs—trust and self-confidence, knowledge
of ways of testing out his own aptitudes or of
exploring new ideas, poetry or music to form
a landscape of the spirit within which new
moods will have their place-——each such ado-
lescent becomes the focus of growth for his
or her companions. Just because the opinions
of the peer group are so important, each ado-
lescent whose childhood has been fortunate
can make all the difference to other adoles-
cents less fortunate, whose imagination and
trust and curiosity have not been cherished
and fed. To solve our problems of children
who become truant and retarded in school,
children who become delinquent because no
provision has been made for them, whose lives
have been narrowed and broken, whose talents
may be utterly lost, we need concerted action
by whole communities, by States, in the Na-
tion. To protect all our children—those of
our Nation and of all other nations, friendly
and unfriendly—we need concerted action on
a worldwide scale. Parents will differ in the
extent to which, as citizens or in their working
lives, they can help establish these wider ways
of cherishing children and young people. But
all parents who have been able to cherish their
own children make a contribution to many
children, first in the neighborhood and in
school and then among the elusters of ado-
lescents who gather together and complement
one another and help one another become men
and women who will continue to grow.

Because words have to be arranged on
a page—each phrase and sentence and para-
graph coming after the one before—it has
been necessary to set everything down as a
sequence, as if every parent in the land were
just now becoming the new parent of a new
baby and never before had brought up any
children. If pictures could be used instead
of words, it would be possible to show all the
kinds of families and all the moments of de-
cision at once. It would be possible to see at
one time pictures which would include the
millions of American parents: those with one
child and those with five or ten children, par-
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ents whose youngest child is now 2 or 12 or
16 years old, parents who have decided to do
something different with the second baby or
with the last born baby—the baby who used
to be called a “frost blossom” and now is
called a “do-it-yourself grandchild.” Among
all these parents, there would be the ones who
gave a great deal of time and thought to
making a beautiful, creative environment for
a little child and who are now so discouraged
by his present phase, in which he does nothing
but talk baseball from morning till night, or
watch TV, or argue about the standing of
name bands, that they have almost decided it
was not worth it. And perhaps the next
younger children will be robbed of an equally
beautiful early childhood before the parents
discover that the first child, who for a while
seemed so wrapped up in one game or one
hobby, really did absorb everything and at 16
is becoming a delightful person with eyes open
to the world and to the sky, remembering the
past and moving into the future.

As children grow, each age gives par-
ents special chances. For the newborn, par-
ents can determine the start and be sure that
whatever happens, the future will be safer.
For school-age children, they can finds ways of
providing all kinds of opportunities, many
of which young people will seek out for them-
selves. The teenager who never danced in his
mother’s arms may begin to dance with a sense
of discovery and an intensity which is terrify-
ing to adults who never responded to music
in any form. The experiments in wearing
costumes and playing Lone Ranger, or Poca-
hontas, or Superman, or Davy Crockett, or
Sleeping Beauty, or spaceman and space-
woman, which children may have missed at
5 years, may appear in the make-believe of
teenage fads in dress and manners. In turn,
the mother who is just now learning how to
help her third child be creative as a 4-year-old
may suddenly find herself with a new under-
standing of the older children. So, too, the
father who skipped his first son’s babyhood,
waiting for the years when they could play
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catch, may now, in discovering his fourth
child’s creativity, also discover his adolescent
son’s,

So, young people whose early childhood
did not provide a ground plan for their rela-
tionship to themselves, to the world, to other
people, are given a new chance to find them-
selves in adolescence. Parents who thought
very little of what they were doing with their
young children can provide support for new

interests and ambitions. Communities which
have neglected their elementary schools can
develop high schools in which special allow-
ance is made for those whose early education
was empty and unimaginative. The whole
community—industry, government, the serv-
ices—can unite in providing space and time
and situations in which young people can ex-
periment with an as-if world before they settle
down to dignity and freedom in a real world.

Sources of

p. 3, column 1: Jean Ingelow, Seven Times One.
Thousand Poems for Children.
1946. (p. 68-69.)

p. 7, column 2: No published source.

[In] One
MacRae Smith Co.,

p. 16, column 1: Jane Taylor, Twinkle, Twinkle, Litile Star;
Heinrich Heine, Sak ein Knab; William Blake, The
Tiger; Traditional French verse; Traditional ballad,
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p. 16, column 2: No published source.
p. 18, column 2: No published source.

p- 20, column 2: A. A. Milne, Halfway Down.

Quotes
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p. 24, column 1: Samuel Taylor Coleridge, The Rime of the
Ancient Mariner; Robert Louis Stevenson, Treasure
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p. 35, column 2: Margaret Mead, That I Be Not a Ghost (ms).

7 U.S. GOVERNMENT PRINTING OFFICE: 1969 O—354-572

For sale by the Superintendent of Documents, U.S. Government Printing Office, Waghington, D.C., 20402 . Price 35 cents

Provided by the Maternal and Child Health Library, Georgetown University

41




Other Children’s Bureau
publications for parents

For sale by the Superintendent of Documents, U.S. Government
Printing Office, Washington, D.C. 20402.

publications price
4 Prenatal Care_____________________________.___. $. 20

8 Infant Care . ___________ ... .20
30 Your Child From One to Six_____________________ .20
324 Your Child From Six to Twelve_ .. _______________ .25
337 A Healthy Personality for Your Child .. ___________ .20
347 The Adolescent in Your Family __________________ .25
371 Your Gifted Child . _ ____________________________ .20
374 The Mentally Retarded Child at Home____________ .35
384 Your Children and Their Gangs_______.__________ .20
411 Day Care for Your Child in a Family Home_______ .15
412 Day Care for Other People’s Children in Your Home_. .15
431 Moving Into Adolescence_ . ________________ .25
439 The Care of Your Children’s Teeth_______________ .15

headliner series
2 Pogo Primer for Parents (TV Division). . __________ .20

NO SMOKING! Pamphlets for Parents, Teenagers, Grade-
School Children With Tips on Why and How to Avoid
Smoking._ . ___. . 65

A more complete list of Bureau publications is available from the Children’s

Bureau, Social and Rehabilitation Service, U.S. Department of Health, Edu-
cation, and Welfare, Washington, D.C. 20201.

Provided by the Maternal and Child Health Library, Georgetown University



Children’s Bureau HEADLINER SERIES number 1

U.S. DEPARTMENT OF
HEALTH, EDUCATION, AND WELFARE

SOCIAL and REHABILITATION SERVICE

® Children’s Bureau ° 1962

reprinted 1969

Provided by the Maternal and Child Health Library, Georgetown University




